


Targeted Actions for Identified EBSA Cases

	Actions
	Observations and Comments

	Use the APDR cycle 
(E.g., gather holistic data, co-create plans, implement support and review progress) 
	

	Co-produce a personalised return-to-school action plan 
(E.g., include pupil, family and staff; break goals into small, achievable steps; use SMART targets)
	

	Use anxiety/exposure ladders / graded exposure strategies 
(E.g., rank feared situations and gradually reintroduce with support; increase time in school starting with low-pressure activities or spaces) 
	

	Identify and nurture protective factors (E.g., highlight strengths, positive relationships and past successes; use resilience frameworks)
	

	Maintain regular, supportive communication with families 
(E.g., assign a key contact, use active listening and share updates; offer reassurance; involve them in planning; use structured conversation tools)
	

	Co-create interventions with pupils and families
(E.g., involve pupils and families in designing support)
	

	Provide a named key adult in school 
(E.g., someone the pupil can go to when feeling overwhelmed); ensure consistency and trust)
	

	Offer a safe space in school 
(E.g., a designated room or area where the pupil can regulate emotions or decompress; use the Landscape of Fear tool to identify areas in school where the child feels safe)


	

	Deliver evidence-based psychological interventions 
(E.g., CBT, Solution-Focused Therapy, Personal Construct Psychology activities, ATTEND framework, Emotion Coaching)
	

	Use tools to explore pupil perspectives 
(E.g., use card sorts, landscape of fear, ideal classroom, anxiety thermometers, RAG rating of timetable, life graphs, ideal classroom activities, school stress surveys)
	

	Gather holistic information from staff, family and pupil 
(E.g., round robins, structured interviews, risk profiles; use structured templates to understand triggers, strengths and needs; include all staff who interact with the pupil)
	

	Use systemic formulation tools 
(E.g., push/pull factors, risk and resilience mapping, integration templates, functional analysis of behaviour)
	

	Refer to external agencies when needed 
(E.g., Educational Psychology, CAMHS, Autism Advisory Teams, SENDIAS, EWOs)
	

	Develop family support groups or peer networks 
(E.g., parent workshops, buddy systems, mentoring; facilitate peer support among parents/carers of children with EBSA)
	

	Monitor and evaluate interventions 
(e.g., use Target Monitoring Evaluation forms, SMART goals and review meetings; use qualitative and quantitative data to assess impact and adjust plans; celebrate small successes)
	

	Support reintegration with flexible timetables and adaptations 
(E.g., part-time phased return, curriculum adjustments, reduced homework)
	

	Prepare pupils for peer questions and social reintegration 
(E.g., rehearse scripts, use social stories, role-play scenarios)
	

	Support pupils with neurodivergent differences by using tailored strategies 
(E.g., visual timetables, sensory checklists, CBT adaptations, social skills groups)
	

	Create a pupil support plan 
(E.g., include safe spaces, key adults, coping strategies, timetable adaptations and signals for distress)
	

	Facilitate learning to enhance competence and alleviate academic anxiety 
(Identify learning needs and/ or knowledge gaps which have emerged in the context of lower attendance as well as the interventions, adaptations and resources needed to support young people’s academic progress)
	

	Support transitions 
(E.g., provide extra visits, visual timetables, social stories, meet-and-greet routines and personalised transition plans)
	

	Support emotional literacy and regulation 
(E.g., use the Emotional Literacy Framework; teach self-awareness, empathy, relaxation skills and coping strategies)
	

	Use creative methods to externalise and express emotions 
(E.g., journaling, drawing, drama, worry monsters, visualisation, breathing exercises, mindfulness)
	

	Celebrate strengths and interests 
(E.g., incorporate pupil interests into learning; provide opportunities to be the ‘expert’; use strength-based feedback)
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