


Whole-School (Universal) Actions
	Actions
	Observations and Comments

	Promote a culture of collective responsibility
(E.g., embedding attendance responsibility across all staff, not just the attendance team; training all staff to understand their role in promoting attendance and responding to absence)
	

	Implement tiered interventions for attendance.
(E.g., Tier 1 – universal strategies; Tier 2 – targeted support; Tier 3 – supporting individual cases)
	

	Use internal benchmarking - Focus on your own school’s data rather than comparing with others.
(E.g., analyse attendance patterns and create targeted lists of pupils based on days missed)
	

	Understand and address barriers to attendance specific to your school
(E.g., use pupil voice and family input to understand SEMH, ASD, SALT-related barriers)
	

	Implement a ‘Strategic Attendance Plan’ for the school
(E.g., self-assess, deep-dive into data, embed practices and evaluate sustainability)
	

	Embed attendance in school policies
(E.g., include universal offers and risk indicators in attendance policies; define procedures for early intervention and permanent absence risk)
	

	Provide professional development on attendance
(E.g., train staff on statutory duties and inclusive attendance practices)
	

	Engage parents continuously
(E.g., keep parents informed and involved throughout the year; share attendance data regularly and co-create support plans)


	

	Language use
(e.g., use language that supports safety and reconnection. Aim to use language which supports trauma‑informed, non‑punitive communication and family trust)
	

	Recognise attendance rather than reward it
(E.g., use recognition systems that focus on effort and behaviour; avoid material rewards, instead, acknowledge persistence and progress)
	

	Adopt a Whole-School Approach to Mental Health and Wellbeing
(E.g., embed mental health into policies, curriculum, staff training and school culture using frameworks like Anna Freud’s “5 Steps”; use whole-school audits to identify strengths and gaps)
	

	Create emotionally safe and inclusive environments
(E.g., provide quiet spaces, reduce classroom stressors, promote positive relationships, address bullying hotspots and flexible routines)
	

	Promote positive relationships and belonging
(E.g., use relational approaches like PACE: Play, Acceptance, Curiosity, Empathy; foster connection through school councils, peer mentoring and inclusive activities)
	

	Embed social and emotional learning into the curriculum
(E.g., teach emotional regulation, problem-solving, and conflict resolution across subjects)
	

	Support staff wellbeing and professional development
(E.g., train staff to identify mental health needs and respond appropriately through online training modules, CPD sessions, SENCo-led workshops; offer supervision and wellbeing support)

	

	Use wellbeing assessment tools
(E.g., Stirling Wellbeing Scale, WEMWBS, SDQ, Boxall Profile, SPENCE Anxiety Scale, sensory audits)
	

	Pupil Voice and holistic understanding
(E.g., include pupils in shaping school policies and interventions; embed person-centred planning, use tools like ideal classroom or landscape of fear)
	

	Monitor attendance and early indicators
(E.g., track patterns like sporadic attendance, frequent illness, or behavioural changes; use SIMS, EBSA risk profiles and patterns of absence analysis)
	

	Appropriate use of temporary part-time timetable 
Use only in very exceptional circumstances, for a limited period and accompanied by a written plan, review dates and clear criteria to step up/step down)
	

	Use an early identification tool that could identify need before EBSA becomes a concern
	

	Make referrals and use Multi-Agency Collaboration
(E.g., establish clear referral pathways and multi-agency collaboration)
	

	Support for transitions
(E.g., support transitions proactively; address practical issues through actions such as providing maps, using buddy systems, organising school tours and creating personalised transition plans)
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